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ABSTRACT The am of the study was to examine the relationship between the cognitive flexibility and psychological
resilience of preschool teachers. The study was conducted in accordance with the relational screening and causal
comparison design. A total of 195 preschool teachers working in Turkey participated in the study. Independent groups
t-test, Anova and correlation analysis were used in the analysis of the data. The results showed that the cognitive
flexibility and psychological resilience of preschool teachers were high. In addition, it was shown that the cognitive
flexibility of teachers differed according to gender, but not according to professional experience and the institution they
worked in, and their psychological resilience did not differ according to gender, professional experience and the
department they graduated from, but it differed according to the institution they worked in. There was a positive
relationship between their cognitive flexibility and psychological resilience.

INTRODUCTION

The preschool period and the role of teach-
ersin this period are of great importance for the
healthy development of children. This process
provides a strong foundation for an individua’s
lifelong journey of learning and development. In
this period, teachers are the main guideswho sup-
port children’s social, emotional and cognitive
development and create asafe and inspiring learn-
ing environment. In this context, teachers who
provide aquality educational atmospherefor chil-
dren to have a healthy developmental process
stand out as one of the most significant elements
that lay the solid foundations of the future.

Cognitiveflexibility and psychological resil-
ience are fundamental factors for preschool
teachers to be able to work efficiently and
achievetheir teaching goals. Cognitiveflexibili-
ty includes the ability to perform multiple tasks
within the same time frame, develop new
thoughts, create different options and adapt to
changing conditions (Stevens 2009). According
to Gruvisand Calargo (2007), teacherswith cog-
nitive flexibility have the ability to recognise
changes, generate alternative ideas and obtain

information from various sourcesin order to de-
velop solutions to situations they may encoun-
ter. Spiro and Jeng (2012) described cognitive
flexibility asthe ability to view asituation from
multiple perspectives and tail or existing know!-
edge to meet the specific requirements of indi-
viduals. Similarly, Anderson (2002) characterised
cognitiveflexibility asthe skill to discover alter-
native solutions, extract insights from previous
experiences and transform them into strategic
advantages, generate innovative ideas, multi-
task effectively, and access diverse sources of
information simultaneously.

Teachers with high cognitive flexibility are
successful in making decisions, taking action,
and gaining control over themselves and the
environment (Phalet and Kosic 2006). A high
level of cognitiveflexibility enablesteachersto
easily find solutionsto difficult situations, main-
tain their motivation in challenging processes,
and overcome feelings of restlessness (Kessel-
ring 2010). Therefore, teachers ability to adapt
to new situations and devel op their skillsto find
solutions to the problems they face contributes
to children acquisition of similar skills (Esen
2018). In addition, rapidly increasing technolog-
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ical innovations and the different structure of
various problems cause the effects of the mod-
ern age to be felt intensely in the learning pro-
cesses of students born in the information age.
This situation will enable teachers to strength-
entheir cognitiveflexibility whileincreasing their
efforts to adapt to the needs of both the age and
the new generation (Uziimcii and M tiezzin 2018).

A key factor influencing the quality of the
educational process is the psychological resil-
ience of teachers. This resilience refers to an
individuals' capacity to maintain positive func-
tioning while navigating challenging or adverse
conditions. It isafundamental aspect of human
nature that helps individuals remain balanced,
preserving both psychological and physical sta-
bility when confronted with traumatic or stress-
ful events, as noted by Meichenbaum (2012).
Mandleco and Peery (2000) further describe psy-
chological resilience asthe ability toresist diffi-
culties, overcome challenges, and grow through
adversity. Similarly, Ramirez (2007) definesit as
the capacity to recover and returnto astable state
by swiftly bouncing back from anxiety, negative
experiences, depression, sudden changes, or
hardships.

According to Brooks and Goldstein (2003),
individuals with high psychological resilience
have some distinctive characteristics. Thesein-
dividuals make plans for the future and shape
their lives accordingly. They set clear goals to
achieve their objectives and show competence
in overcoming challenging situations. Thesein-
dividuals stand out with their empathising skills,
aswell astheir ability to communicate effective-
ly and have high self-confidence. They have a
strong awarenessthat they arein control of their
lives, set realistic goals, learn from their failures
and exhibit a desire to be useful for society. In
this context, the teaching profession is consid-
ered a risky occupational group due to the ne-
cessity to cope with intense stress and conflicts
(Baltas and Baltas 2018). In order to cope with
the difficulties encountered in school environ-
ments, itiscrucial for educatorsto possess high
levels of psychological resilience. According to
Bobek (2002), teachers should have ahigh level
of psychological resiliencein the teaching pro-
fession. Inthisway, teachers can cope with neg-
ative situations more easily by maintaining their
resilience and devel oping effective problem-solv-
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ing strategies. According to Rutter (2006), teach-
erswith high levels of psychological resilience
can adapt quickly after risky situations and can
adapt to distressing processes more easily. In-
dividuals who have the right resources can
progress positively by using these resources
effectively after thedifficultiesthey facein their
lives. Kirandi (2020) emphasises that individu-
alswith high levels of psychological resilience
are successful in decision-making skills. In ad-
dition, such individualshavethe ability to make
correct and practical decisionswhen faced with
challenging situations and can effectively ex-
hibit qualities such as perseverance, effort and
struggle in such processes.

Since the 0-6 age period in human lifeis a
stage in which the basic behaviours of the indi-
vidual in adulthood are shaped, it can be said
that educators working in this period play an
important rolein the attitudes that children will
exhibit throughout their lives. Asaresult of this
effect, in order to develop cognitiveflexibility and
psychological resiliencein children, itisimportant
that the educators themselves have this character-
istic. The teaching profession requires reaching
individuals with different characteristics and per-
sonality structures and knowing how to copewith
unexpected Situations. For this reason, it is con-
sidered animportant issueto examinetherelation-
ship between cognitiveflexibility and psycholog-
ical resilience for preschool teachers to achieve
and sustain success.

Objectiveof Sudy

The main objective of thisstudy isto examine
the relationship between preschool teachers’ cog-
nitiveflexibility and psychological resiliencelev-
els. The study also examined how these factors
differ according to various demographic factors
(gender, professional experience, institution of
employment and graduated department). Thefol-
lowing research questionswereformul ated for the
purpose of this investigation:

1 Whatistheleve of cognitiveflexibility and psy-

chological reslience of preschool teachers?

2. Dopreschoal teachers cognitiveflexibility and
psychologica resilience vary according to
gender, professional experience, indtitution of
employment, and graduated department?
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3. Isthereasignificant relationship between
preschool teachers' cognitive flexibility
and psychological resilience?

METHODOLOGY
Resear ch M ode

The study investigating the connection be-
tween preschool teachers' cognitive flexibility
and their levels of psychological resilience em-
ploys acorrelational survey design. Such stud-
iesam to explorethe rel ationships between two
or morevariables. Furthermore, theresearch anal-
ysed how these variables vary among preschool
teachers based on specific demographic char-
acteristics. In this regard, it also incorporates
elements of causal-comparative research.

Sudy Group

The study group consists of 195 preschool
teachers working in the Zonguldak City Center
in Tarkiyein the 2024-2025 academic year. The
research data were collected using the conve-
nience sampling method. The convenient sam-
pling method is based on the unplanned selec-
tion of the items that can be reached within the
studied time period by the researcher and the
selection of the sample from easily accessible
and applicable items due to the limitations in
termsof timeand labour force (Cohenet d. 2017).
The characteristics of the study group are given
inTable1.

When the demographic characteristics of the
study group were examined, it was seen that
most of the participants (92.8%) were female,
more than half of the participants (60%) had 1-
10yearsof professional experience, approximate-

ly half of them worked in public institutions
(51.3%), and approximately three-fourth of the
participants (72.8%) were graduates of preschool
teaching.

Ethical Considerations

All interviewees understood that their partic-
ipation in this study was voluntary and that they
could withdraw at any time. In addition, interview
participants were informed that their responses
would be used solely for academic research pur-
poses and that their identity would not be re-
vealed. The research was found appropriate by
the human research ethics committee of BEUN,
dated 05/07/2024 and protocol number 742.

Data Collection Tools

The data were obtained through the “demo-

graphicinformationform”, “cognitiveflexibility
scale” and “psychological resilience scale’.

Demographic I nformation Form

Thisisaform prepared by the researcher to
specify the purpose of the study and to deter-
minethe gender, professional experience, insti-
tution of employment and department of gradu-
ation of the preschool teachers participating in
the study.

Cognitive Flexibility Scale

The Cognitive Flexibility Inventory, devel-
oped by Dennis and Vander in 2010, assesses
individuals' ability to generate alternative, com-
patible, appropriate, and balanced thoughts dur-
ing challenging situations. Adapted into Turk-

Table 1: Socio-demographic characteristics of the study group

Variable Subgroups Frequency (f) Percentage (%)
Gender Female 181 92.8
Male 14 7.2
Professional Experience 1-5 year 73 37.4
6-10 year 44 22.6
11-15 year 53 27.2
16 year 25 12.8
Institution of Employment Official 100 51.3
Private 95 48.7
Graduated Department Preschool 142 72.8
Child development 53 27.2
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ish by Gulim and Dag in 2012, the scale com-
prises 20 items and is divided into two sub-di-
mensions of ‘control’ and ‘ alternatives'. Upon
examining the reliability analysis of the scale,
Cronbach’salphavaluefor the alternatives sub-
dimension was reported as 0.91 in both the ini-
tial and final measurements. For the control sub-
dimension, Cronbach’s alpha values were 0.86
at the initial measurement and 0.84 at the final
measurement. In this study, confirmatory factor
analysis showed fit index values as CMIN =
269.443, DF = 131, CMIN/DF = 2.057, p =.000,
RMSEA =.074, CFl =.922, GFIl =.874, IFl =.923,
and TLI =.909. Regarding reliability in thisstudy,
the Cronbach’s alpha coefficient for the control
sub-dimension was 0.90, with item-total correla-
tion coefficients ranging from 0.64 to 0.77. For
the alternatives sub-dimension, the alpha coef-
ficient was 0.88, with item-total correlation co-
efficientsbetween 0.34and 0.81. Thetotal scaledem-
ongrated an overall Cronbach’s apha coefficient
of 0.85.

Brief Psychological Resilience Scale

The Psychological Resilience Scale (PRS),
developed by Smith et al. in 2008, isaself-report
measurement tool consisting of six items rated
on a5-point Likert scale. Designed as a unidi-
mensional instrument, its development and val-
idation were carried out across four different
study groups. To assess its construct validity,
an exploratory factor analysis was performed,
revealing item factor loadingsranging from 0.68
t00.91. The scal€'sreliability was evaluated us-
ing internal consistency and test-retest meth-
ods. Theinternal consistency reliability coeffi-
cient ranged from 0.80 to 0.91, while the test-
retest reliability coefficient was between 0.62 and
0.69. The scale was later adapted into Turkish
by Doganin 2015. In that adaptation study, con-
firmatory factor analysisindicated fit index val-
ues of CMIN=4.520, DF=6, CMIN/DF=0.753,
p=0.607, RM SEA=0.000, CFI=1.000, GFI=0.992,
IFI=1.003, and TL1=1.008. Reliahility analysisin
this study yielded Cronbach’s al pha coefficient
of 0.78, with item-total correlation coefficients
ranging from 0.31t0 0.68.

Data Collection and Analysis

The datawere collected in September 2024.
The teachersin the study group were informed
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and the scaleswere distributed. The scaleswere
collected from the participants after approximately
15 minutes of application.

Descriptive statistics such as frequency, per-
centage, arithmetic mean, standard deviation, min-
imum, and maximum scoreswere utilised in the
study. To assesswhether the data obtained from
the scales followed a normal distribution, the
Kolmogorov-Smirnov (K-S) test, skewness, and
kurtosi s coefficients were examined. Given that
the K-Stestishighly sensitiveto extreme scores,
it has been noted that its significance (p) value
may not alwaysyield reliable results. For large
samplesizes (n> 100, or n>400in more sensi-
tive analyses), it is argued that even if the test
indicatesnon-normality, it may not becritical. In
such cases, distributions close to normal can be
considered to satisfy the normality assumption
(Sencan 2005). Thus, skewness and kurtosis co-
efficientswere additionally reviewed. It isgen-
erally accepted that skewness and kurtosis co-
efficientswithin therangeof £1.5indicateadis-
tribution closeto normal (Tabachnick and Fidell
2007). Inthis study, while the K-S test suggest-
ed that the scores were not normally distributed
(p < 0.05), skewness and kurtosis coefficients
for all measurements fell within the acceptable
range of £1.5. Furthermore, histogram graphs
revealed distributions resembling normal pat-
terns. Considering the adequate sample size (n
> 100), and the fact that skewness, kurtosis co-
efficients, and histogram analysesindicated dis-
tributions approaching normality, it was conclud-
ed that the data adhered to normal distribution
assumptions. Consequently, parametric statisti-
cal methods were employed in this study. The
Pearson Product-Moment Correlation was used
to examine relationships between variables. To
compare the means of two independent groups,
the independent samplest-test was applied. For
comparing means across more than two groups,
one-way analysisof variance (ANOVA) was uti-
lised. Post hoc tests, including Tukey and L SD,
were conducted to identify which group differ-
ences contributed to significant ANOVA resullts.
Thelevel of significance for all tests was set at
0.05.

RESULTS

To measure the level of cognitive flexibility
and psychological resilience of preschool teach-
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ers, arithmetic mean and standard deviation val -
ueswereused. Thefindingsare presentedin Table
2

Table 2 shows the preschool teachers’ cog-
nitive flexibility total score (X=76.22 and
SD=8.36). The interval value of the score ob-
tained from the scale is 4.23, which indicates
“Fully Appropriate”. The control subscale of the
cognitive scaleis (X=23.47 and SD=5.86). The
interval value of the control sub-dimension score
is3.91 anditsequivalentis“Appropriate”’. The
alternatives sub-dimension of the cognitiveflex-
ibility scaleis(X=52.75 and SD=5.32). Theinter-
val value of this score is 4.39 and it indicates
“Fully Appropriate”. Accordingly, preschool
teachers' cognitiveflexibility levelsarehigh, and
the mean scores of the alternative dimension are
higher than the mean scores of the control sub-
dimension. Preschool teachers’ psychological
resilience scoresare (X=21.66 and SD=4.44). The
interval value of the score obtained fromthescale
is =3.61, which corresponds to “Appropriate’.
Accordingly, it can be said that the psychologi-
cal resilience of preschool teachers is dlightly
above the cognitive middle level. The t-test re-
sults for comparing the cognitive flexibility and
psychological resilience of preschool teachers
according to gender aregivenin Table 3.

Table 3 shows that the scores in the cogni-
tiveflexibility scale and its sub-dimensions dif-
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fer according to gender (t=-2.831; p<0.05, t=-
2.563; p<0.05 and t=- 1.592; p<0.05). It isseen
that male teachers have higher cognitive flexi-
bility level sthan femal eteachersin thetota score
and sub-dimensions of the scale. It is seen that
psychological resilience scale scores do not dif-
fer according to gender with the value (t=-1.545;
p>0.05). Accordingly, it can be said that the psy-
chological resilience of female and male pre-
school teachersisat asimilar level and does not
differ. Theresultsregarding the comparison of pre-
school teachers according to their professional
experiencearegivenin Table4.

Table 4 shows that the total scale score
(F=1.411; p>0.05) of the cognitiveflexibility scale
does not differ according to the length of pro-
fessional experience, whilethe control (F=2.741;
p<0.05) and alternatives sub-dimension scores
(F=2.690; p<0.05) differ according to thelength
of professional experience. Accordingly, teach-
ers control and alternative dimension scores
related to cognitiveflexibility differ anong teach-
erswith different lengths of experience. Accord-
ing to the post-hoc tests regarding the source
of differentiation, it is seen that the cognitive
flexibility of preschool teacherswith 11-15years
of experience in the control sub-dimension is
significantly higher than that of teacherswith 1-
5yearsof experience, and the cognitive flexibil-
ity of teacherswith 6-10 and 11-15 years of ex-

Table 2: Descriptive statistics of teachers’ cognitive flexibility and psychological resilience

Scale Number of X Sd 5-point December
articles Likert interval meaning
Cognitive Flexibility Scale 18 76.22 8.36 4.23 Totally suitable
Sub-dimension 1: Control 6 23.47 5.86 3.91 Suitable
Sub-dimension 2: Alternatives 12 52.75 5.32 4.39 Totally suitable
Psychological Resilience Scale 6 21.66 4.44 3.61 Suitable

Table 3: Comparison of teachers’ cognitive flexibility and psychological resilience by gender

Gender N X Sd Df t p

Cognitive Flexibility Scale (Total) Female 181 75.76 8.10 193 -2.831  0.005
Male 14 82.21 9.64

Sub-dimension 1: Control Female 181 23.17 5.89 193 -2.563 0.011
Male 14 27.28 3.85

Sub-dimension 2: Alternatives Female 181 52.58 5.23 193 -1.592 0.113
Male 14 54.92 6.14

Psychologica Resilience Female 181 21.53 4.44 193 -1.545 0.124
Male 14 23.42 4.25

p<0.05

Int J Edu Sci, 48(2): 29-39 (2025)
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Table 4: Comparison of teachers' cognitive flexibility and psychological resilience according to professional

experience
Scale Experience N X Sd Df F p Difference
Cognitive Flexibility Scale 1-5 year 73 7467 7.90 3-191 1411 0.241 -
6-10 year 44 76.81  7.97
11-15 year 53 7750 8.40
16-20 year 25 77.00 9.93
Sub-dimension 1: Control 1-5 year 73 2260 5.89 3-191 2741 0.045 3>1;32>4
6-10 year 44 2450 4.33
11-15 year 53 2471  6.00
16-20 year 25 2156  7.08
Sub-dimension 2: Alternatives ~ 1-5 year 73 52.06 5.41 3-191 2.690 0.048 4>1
6-10 year 44 5231 555
11-15 year 53 52.79 475
16-20 year 25 55.44 526
Psychological Resilience 1-5 year 73 21.19 4.65 3-191 0.834 0.476 -
6-10 year 44 2213 4.36
11-15 year 53 2149 431
16-20 year 25 2260 4.27

p<0.05

perience is significantly higher than that of
teachers with 16-20 years of experience. In the
alternatives sub-dimension, the scores of teach-
erswith 16-20 years of experiencewere signifi-
cantly higher than those of teachers with 1-5
years of experience. It was found that the psy-
chological resilience scale scores did not differ
according to the length of professional experi-
encewith the value (F=0.834; p>0.05). Accord-
ingly, it can be said that the psychological resil-
ience of preschool teacherswith different lengths
of experienceis at asimilar level and does not
differ. The results regarding the comparison of
preschool teachers according to the institution
of employment aregiveninTableb5.

Table 5 shows that no differentiation was
found in thetotal score of the cognitiveflexibil-
ity scale (t=-1.523; p>0.05) according to thein-
stitution of employment. Therewasno differen-

tiation in the control sub-dimension (t=-0.175;
p>0.05). However, it was observed that the scores
in the alternatives sub-dimension differed ac-
cording to the institution of employment (t=-
2.211; p<0.05). It isseen that preschool teachers
working in private institutions have higher cog-
nitiveflexibility. Psychological resilience score
(t=-2.003; p<0.05) differed according to the in-
stitution of employment. It isseen that preschool
teachers working in private institutions have
higher psychological resilience. The resultsre-
garding the comparison of preschool teachers
according to the department they graduated
fromaregivenin Table6.

Table 6 shows that the total scores and sub-
dimensions scores of the cognitive flexibility
scale do not differ according to the department
graduated from (t=0.518; p>0.05; t=1.154; p>0.05;
t=-0.454; p>0.05). Accordingly, it isseen that the

Table 5: Comparison of teachers cognitive flexibility and psychological resilience according to the

institution of employment

Scale Institution X Sd Df t p

Cognitive Flexibility Scale Official 100 75.34 8.69 193 -1.523 0.129
Private 95 77.15 7.94

Sub-dimension 1: Control Official 100 23.40 5.25 193 - 0.175 0.861
Private 95 23.54 6.46

Sub-dimension 2: Alternatives Official 100 51.94 5.29 193 - 2211 0.028
Private 95 53.61 5.24

Psychological Resilience Official 100 21.05 4.64 193 -2.003 0.047
Specia 95 22.31 4.14

p<0.05
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Table 6: Comparison of teachers cognitive flexibility and psychological resilience according to the

department they graduated from

X

Scale Institution N Sd Df t p

Cognitive Flexibility Scale Preschool 142 76.41 8.338.48 193 0.518 0.605
Child development 53 75.71

Sub-dimension 1: Control Preschool 142 23.76 5.626.45 193 1.154 0.250
Child development 53 22.67

Sub-dimension 2: Alternatives  Preschool 142 52.64 5.195.70 193 -0.454 0.651
Child development 53 53.03

Psychological Resilience Preschool 142 22.03 451 193 1.908 0.058
Child development 53 20.67 4.13

p<0.05

cognitive flexibility of preschool teachers who
graduated from different departments did not
differ and exhibited similar characteristics. Psy-
chological resilience scale scores (t=1.908;
p>0.05) did not differ according to the graduat-
ed department. Accordingly, it is seen that the
psychological resilience of preschool teachers
who graduated from different departments does
not differ and exhibits similar characteristics.
Correlation values for the relationship between
preschool teachers’ cognitive flexibility and
psychological resiliencearegivenin Table 7.
Table 7 shows that there is a positive, mod-
erate and significant relationship between cog-
nitive flexibility scale score and psychol ogical
resilience at the level of r=0.52. It can be said
that as the cognitive flexibility scoresincrease,
asignificant increase will occur in the psycho-
logical resilience scores of preschool teachers.
There was a positive, moderate and significant
relationship between cognitive flexibility con-
trol sub-dimension and psychological resilience
at the level of r=0.51. A positive, moderate and
significant relationship was found between cog-
nitiveflexibility alternatives sub-dimension and
psychological resilience at thelevel of r=0.25.

DISCUSSION

In the study, it was concluded that preschool
teachers had high levels of cognitiveflexibility.

Considering the effects of teachers on the men-
tal development of students, this result can be
considered as positive in terms of teaching pro-
fession. It can even be said that it is one of the
essential s of the teaching profession (Cuhadaro-
glu2013). Thereare similar research resultswith
the results of this study in the literature (Cuha-
daroglu 2013; Esen 2018; Kili¢ and Demir 2012;
Pepe 2021; Kazu and Pullu 2023). In these stud-
ies, it was stated that pre-service teachers have
high cognitive flexibility. In this study, it was
concluded that the control dimension scores of
teachers’ cognitiveflexibility waslower thanthe
scores of the alternative dimensions. Thissitua-
tion shows that human behaviour in the face of
new situationsthat may occur inlifeis success-
ful in perceiving that there may be possible al-
ternatives and in producing solutionsto the dif-
ficultiesencountered. However, it was conclud-
ed that teachers performed at a lower level in
controlling difficult situations. Similarly, Esen
and Sahin (2019) stated that pre-service pre-
school teachers are aware of alternatives for
solving the problems they face, but they do not
feel sufficient in developing these solutions.

It was concluded that the psychological re-
silience of preschool teachers was not high.
Accordingly, it was concluded that preschool
teachersability to overcomethedifficultiesthey
face and to recover quickly when they have dif-

Table 7: Correlation values between preschool teachers' cognitive flexibility and psychological resilience

(1 (2 (3l (4]

Cognitive Flexibility [1]

Cognitive Flexibility Check [2]
Cognitive Flexibility Alternatives [3]
Psychological Resilience [4]

1,00
0.77" 1.00
0.72"" 0.12 1.00
0.52"" 0.51" 0.25" 1,00
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ficultiesis not high. In fact, thisis not a desir-
able situation. Because teachers may encounter
many different problems related to processes
such as teaching process and classroom man-
agement during their professional lives. Even
many destructive events can be encountered in
these processes. This situation will make the
process of adaptation to the profession difficult
and may also increase professional burnout.
There are studiesin literature that reach the re-
sultsof thisresearch. Kalinci (2022) and Ozgiray
et al. (2023) suggest that teachers' psychologi-
cal resilienceisat amedium level and measures
should be taken.

In the study, it was concluded that cognitive
flexibility differed according to gender and male
preschool teachers had higher cognitive flexi-
bility. Studies conducted by Altunkol (2011) and
Asici and Ikiz (2015) determined that the cogni-
tiveflexibility levelsof menwerehigher, likethis
research result. Unliketheresult of thisresearch,
Esen (2018) and Kazu and Pullu (2023) stated
that the cognitive flexibility of female pre-ser-
vice teachers was higher. In the study, it was
concluded that thetotal scores of cognitive flex-
ibility did not differ according to the duration of
professional experience (seniority), but the cog-
nitiveflexibility of teachersdiffered in both sub-
dimensions (control and alternatives) accord-
ing to the duration of experience. When analy-
sed according to the duration of experience, it
was concluded that teachers with experiencein
the profession had a higher level of cognitive
flexibility than noviceteachers. However, it was
concluded that teachers cognitiveflexibility de-
creased with increasing experience in the con-
trol sub-dimension. In a study conducted by
Koker (2024), it can be said that the positive
relationship between cognitive flexibility and
career adaptability is partially compatible with
the results of this study. In the study, it was con-
cluded that cognitiveflexibility did not differ ac-
cording to the institution (public, private) and
the graduated department (preschool teaching,
child development). It was concluded that the
cognitive flexibility of preschool teachers and
child development graduates working in public
and privateinstitutionsweresimilar. It can be said
that the variables of the institution and the de-
partment of graduation are not effective on the
cognitiveflexibility of preschool teachers.
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In the study, it was seen that the psychol og-
ical resilience of preschool teachersdid not dif-
fer according to gender and being male or fe-
male had no effect on the psychological resil-
ience of preschool teachers. When theliterature
is examined, different research results are en-
countered in thisregard. Oktan (2008) conclud-
ed that women have higher psychological resil-
ience. In the research of Ok (2021) and Temiz
(2023), it was concluded that the psychol ogical
resilience of maleteacherswashigher. Rew et al.
(2001) concluded that psychological resilience
isnot related to gender or sexual orientation. It
was concluded that the psychological resilience
of preschool teachers did not differ according
to professional experience, and that the psycho-
logical resilience of preschool teacherswith dif-
ferent working experience (seniority) was at a
similar level. It can be said that professional ex-
perience is not effective on the psychological
resilience of preschool teachers. Temiz's (2023)
and Salb’s (1998) research a so supports thisre-
searchresult. Salb (1998) conducted astudy with
the hypothesisthat experienced employeeswould
have a higher level of resilience and use coping
strategies better than inexperienced employees
and found no significant difference between the
psychological resilience of experienced and in-
experienced employees. Apart from theseresults,
there are also studies showing that psycholog-
ical resilience differs according to the duration
of professional experience. Ok (2021) stated that
the psychological resilience of new teachersin
the profession was higher than teacherswith 20
years of experience. It was concluded that the
psychological resilience of preschool teachers
differed according to the institution of employ-
ment and that the psychological resilience of
preschool teachers working in private institu-
tionswas higher. Accordingly, it can be said that
the institution of employment is an effective
variable on the psychological resilience of pre-
school teachers. Theresults of the research con-
ducted by Karakose and K ocaba® (2006) can be
associated with thisresearch. In addition, it was
concluded that the psychological resilience of
preschool teachers did not differ according to
the graduated department, and the psychologi-
cal resilience of preschool teachers who gradu-
ated from preschool teaching and child devel-
opment wasat asimilar level. It can be said that
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the department of graduationisnot effectiveonthe
psychologicd resilience of preschool teachers.

In the study, apositive, moderate and signif-
icant relationship was found between teachers
psychological resilience and cognitive flexibili-
ty. It was concluded that as the cognitive flexi-
bility of preschool teacher’sincreases, therewill
be a significant increase in their psychol ogical
resilience. It can be said that as the teachers
ability to look at different angles in decision-
making processes, to consider many options,
empathy skills, to search for different solutions,
to make decisionsin difficult situations (cogni-
tiveflexibility) increases, asignificant increase
intheir ability to recover themselves quickly in
troubled times, to overcome stressful events, to
overcomedifficult timeswith little distress (psy-
chological resilience) may occur. It was conclud-
ed that the increase in psychological resilience
may cause a significant increase in teachers
ability to produce aternativesin cognitive flex-
ibility. Cognitiveflexibility is necessary for peo-
pleto fulfil complex tasks such as multitasking
and to produce adaptive solutions that adapt to
changing demands (Ionescu 2012). Terzi (2008),
Cuhadaroglu (2011) and Bozkurt (2019) also stat-
ed that individuals with high psychological re-
silience have higher problem-oriented coping
skillsand effective coping strategies.

CONCLUSION

Theresults of the study, which examined how
the rel ationship between the cognitive flexibili-
ty and psychological resilience levels of pre-
school teachers differed according to various
demographic factors (gender, professional ex-
perience, institution of employment and depart-
ment of graduation), revealed that the cognitive
flexibility levelsof preschool teacherswere high
and their psychological resilience was slightly
abovethemediumlevel. In addition, it was con-
cluded that cognitiveflexibility differed accord-
ing to gender, male preschool teachers had high-
er cognitive flexibility, and when examined ac-
cording to thelength of experience, experienced
teachers had higher cognitive flexibility than
beginning teachers, and it did not differ accord-
ing to the department of graduation. It was ob-
served that the psychological resilience of pre-
school teachers did not differ according to gen-

Int J Edu Sci, 48(2): 29-39 (2025)

der or professional experience, but the psycho-
logical resilience of preschool teachersworking
in private institutions was higher. The research
result showed that there was a positive, moder-
ate and significant relationship between the psy-
chological resilience and cognitiveflexibility of
preschool teachers.

RECOMMENDATIONS

Theresults of the study reveal that thereisa
positive, moderate and significant relationship
between preschool teachers' cognitiveflexibili-
ty and psychological resilience. Supporting
teachers in these areas can increase teachers
qualifications, quality of education and thus stu-
dent achievement. In addition, it was seen that
cognitive flexibility of preschool teachers dif-
fered between the variables in the study. The
reasons for this result can be investigated. In-
servicetraining can be given by making arrange-
mentsto improveteachers' cognitiveflexibility
and psychological resilience.
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